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Parent Coaching 

Increased intentionality 

selecting books

Incorporated opportunities 

to support word learning 

during shared storybook 

reading

Coached application of 

strategic actions that 

provided meaningful content 

and linguistic input



Book choice matters (Culham, 2019)

Select books with intentionality and planning (Mora-

Flores, 2015)

Choose books with a writer’s eye (Decristofaro, 2010)

What we know 

about book selection 



Strong characters

Topics and themes that 

children enjoy

Clear plot

Quality illustrations that 

are accurate to the plot

Length and amount of text 

appropriate for child’s 

development

When choosing books



Books offer opportunity to 

learn new words embedded 

in grammatical sentences 

(Dickinson,Griffith,Golinkoff,& 

Hirsh-Pasek, 2012)

Attend to the use of oral language



Word learning opportunities 
what really matters

How you read

Keep the number of target 

words small and precise

Multiple exposures of the word 

are important

Storybook repetitions are 

important

Typical children can learn 2- 5 

new words during shared 

storybook reading (Flack, Field, 

& Horst, 2018)



Highlight the target word

Gradually release the 

responsibility for 

decontextualizing the use of  

word to parent

Teach parents how to expand 

word meaning to support 

generalization

Provide parents purposeful 

practice opportunities

Self-evaluate and reflect on 

the learning experience

Make Meaningful Connections



Parent coaching 
apply evidence-base strategies 

Select a book that expands 

vocabulary or world knowledge 

offering opportunities for 

meaningful connections (Flack, 

2018)

Preview the book and highlight 

novel words (Neuman & Kaefer, 

2018)

Choose guiding questions that 

expand word learning (Snell, 

Hindman, & Wasik, 2015)

Apply verbal scaffolding to 

support word learning (Blewitt, 

Rump, Shealy, & Cook, 2009)



Use verbal scaffolding

Verbal scaffolding incorporates the 

use of meaningful talk:

❑ Direct explanation

❑ Explicit modeling

❑ Clarification

❑ Verification

❑ Telling





Opportunity to Observe and Learn



Case history 

Failed newborn hearing screening

ABRs at 2 and 4 mo. of age: bilateral severe to profound SNHL

Hearing aid fitting at 4 mo. of age 

Bilateral CI activation at 16 mo. of age

Enrollment in auditory verbal therapy at 17 mo. of age

Primary language (home): Kannada

Secondary language (home): English

Primary language (child): English

Secondary language  (child): key words/phrases in Kannada



• Increase child self-awareness of monitoring personal safety 

upcoming international flight

• Increase child’s domain-specific word knowledge related to air 

travel to construct schema 

• Increase parent’s confidence making text to text connections 

during period of emergent literacy

• Increase parent’s self-efficacy when applying auditory verbal 

therapy strategies during shared book reading

Parent Identified Session Goals



1. Build essential background 

knowledge 

2. Coach selection of targeted 

vocabulary words

3. Select storybooks that extend 

understandings 

4. Provide opportunities for 

application

Incorporate evidence-based strategies 

into therapy sessions





Summary

• Book choice and how you read matters.

• Children need opportunities to connect what they are 

learning during shared storybook reading to relevant 

prior knowledge.

• Insufficient prior knowledge or lack of knowledge 

impedes learning. 

• Explicitly link new learning to prior knowledge during 

shared storybook reading.



Conclusions 

• Coach parents to use analogies and examples that 

make meaningful connections to everyday 

experiences.

• Children organize their knowledge according to the 

function of the experience.  

• Knowledge organization occurs within the context of 

use.



Choose books to support oral 
language development
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